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Samt race Imitation amongst Amarlean black and 
white children has been a wlll-o-t he-wisp phenowenon. Her© 
relevant research on same race Imltatlen is critically 
reviewed and a study of Imitation ynder conditions of 
•scribed and racial similarity In two eulturally distinct 
and separate grdups Is reported. Ascribed and racial 
similarity resulted separately In freater imitation of a 
same sex, peer Bodel»s toy play behaviour, but same race 
and different race IsnltatioiL effects 



significantly different only for Aborlflnal children. 
Ascribed similarity also affected accuracy of recall 
irrespective of race of observer, and In conjunction with 
race of observer. The opportunities of culturally distinct 
and separate, as opposed to racially distinct, groups for 
same and different race encounters and differences In 
culturally sanctioned learning styles are discussed. 
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•A CROSS-CULTURAL STUDy OF IMITATION UNDER CONDITIONS 
OP ASCRIBED AND RACIAL SIMILARITY 



It 1« usually assumed that learning occurs best 
when ther« Is racial and/or cultural similarity between a 
learner and teacher or node 1, in the ease of social 
learning, such an assumption Is not without foundation, as 
a number of studies have shown that the ehlld's willingness 
to imitate a model is dependent on his or her ascribed and/ 
or actual similarity to the model. Similarities that 
enhance imitation include specific personality traits 
^^Kag^n^^967)^ene^a^„k^ 

t967i Stotland and Patchen, 1961} Burnstein, Stotland and 
Zander, 19S1| Stotland, Zander and Natsdulas, 1962) and 
matched reinforcement outcomes of experimental performance 
(Bussey and Perry, 19?6). Actual similarities may Include 
sex and sex-role CMaecoby and Wilson, 1957} Grusec and 
Brinker, 1975) and real shared life experiences Oartup and 
Coates, 1967). Various explanations have been offered for 
thesfe similarity effects. Bandura (1969) has suggested 
that ascribed or actual similarities between a modal and an 
observer may mean that outcomes of the model's actions may 
have high predictive value for outcomes of the observer's 
same actions, Bussey and Perry (1976) found, where 
reinforcing contingencies were correlated for the model and 
observer,, that imitation was enhanced. Stotland et. al, 
(1962), in contrast to Bandura, provided an explanation in 
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terma of the cognitive demands placed on th« observer 
by the situation, ©r cognitive eonsistency*' (Bussey and 
Perry, 1976, p.ll73). According to Stotland et. al., the 
perception of ■l«llarltie» ^tween a wodel and observer 
leads to the perception or active creation of other points 
of similarity between the two Individuals. This is 
different, again, fr©i« the suggestion that greater attention 
Is paid to similar Bodels, possibly because of their 
salience for the observer ( Maccoby and Wilson, 1957, 
Kagan, 19S7), 

SAME RACE IMITATION EFFECTS ' 



De spi te t^e_seerolng.-^fe^reng t h-of^slTnircrrty^e^^^ 



In iffiltatlon research, modeling studies oi actual racial 
similarity between Individuals are generally non-supportive 
of the similarity hypothesis. We will now review briefly 
these studies. Six of the 12 studies, all American, 
systematically varied model and observer race (Lott, 1970| 
Thelen and Fryrear, 1970 i Breyer and May, 1970} Thelen, 
19711 Cook and Smothergill, 1973; Gable and Meckel, 1974>. 
Holland (1976) studied black children observing black and 
white modelsi Gottfried and Katz (1977) white children 
observing black and white modelsi and Adams (1974) black 
and white .children observing white models. Thelen and Soltz 
(19S9) unintentionally Included in their study black and 
white children who observed a white model. Slmms» (1978) 
study of black. childrens« pro-social behaviour used a 
black model but in general modeling vm^, specifically 
black modeling situations, Invitation of prosoclal behaviour 



^•ifig greater in the latter situation. 

tf«ly Thelen end Seltz (196§>, Safcon and Clore (lf75), 
Cia ttfried and Katz (1977) have aystematically studied 
; siKilarlty in eonjunctlon with race. The latter 

at - 'as concerned with altering white children* a 
tttttjdes to a black model by experiinentally controlling 
Child's and wodel's beliefs about a certain Issue. The 
. 't^ors also looked at J^ellef similarity In relation to 

®' models* speech mafclng behaviour and the 
•expressed intention to Imitate those behaviours, if required. 
Belief similarity resulted In more favourable attitudes 
about the models, more accurate recall of models* speech 
-ro^crnx^ehaviours but not greater intention to imitate the 
model. Their suggestions for future research included 
using younger children and a measure of actual Imitation 
behaviour rather than intention. Thelen and SoXtE C1969) 
also found that there was no effect of model similarity ' 
or dissimilarity on imitation, but this may have been 
because their verbal description of the model was not 
sufficient to Induce a perception of similarity and because 
of actual age and racial differences between models and 
children. Conversely Eaton and Clore (1975) found that 
different race Imitation increased with gradually 
increasing levels of contact (ascribed similarity) between 
black and white children at a holiday camp, DlBregarding 
Simms* monocultural research, only Lott ( 1970) has presented 
evidence for same race modeling effects. Using peers as models 



Lofct concluded th.t skin colour is an effectlv# cue «or 
i«itatlen and racial identification Which increase as 
a child gets ©ider. 

Various reasons have been suggested as to why 
observation of a aaine race roodel, Instead of a different 
race model, ha. not resulted generally In greater imitation 
of the model behaviour. Thelen and Fryrear (1970) con- 
cluded that the effect of racial characteristics on 
imitation may be mediated by the type of task to be imitated 
and the reinforcement conditions under which imitation is 
expected t o occur . Hence their findings that_black=and — 
white children Imitated a liberal white model more than 
a liberal black model, but a stringent black and stringent 
white mdffel equally, and that white children medeiled 
•ggresslve behaviour more after watching a black model 
than a white model (Thelen, 1971) are indicative of 
perceived status differences between black and white in 
relation to the task expectations. This explanation is 
consistent with findings that subjects will imitate a model 
of high status more than a model of low status (Harvey and 
Rutherford, 1960j Lefkowlt^, Blake and Mouton, 19SS) and 
that similarity implies anticipation of shared similar or 
dissimilar consequences with a model (Bussey and Perry, 
1976), This explanWtion may also be applied to the study 
by Cook and Smothergill (1973). Their failure to elicit 
same race imitation using a picture discrimination task 
may have been due to an element of status introduced by 
wodels referring to the one they "liked best", thus 
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suggesting to the ©bservere that it Is more appropriate to 
imitate the stated preference of a white model than a black 
model, especially In ' the presence of a white experlffienter 
with whom they had to Interact while maklnf their responBe. 

Another reason why same race imitation may not occur 
Is ^cause the observer does not believe that" he or she 
shares the ethnic or racial characteria tics of the model. 
This may be Influenced by the degree to which the observer 
identifies with, or exprasses a positive preference for 
different ethnic or racial groups. However, Holland C197S) 
found a nonsignificant relationship between racial 
identification of observers and imitation under bame and 
different race modeling conditions, 

Adams (1974) has focussed Instead on similarities 
rather than differences In black and^h^e children' s past 
experiences, - ' 

The apparent lack of differentiation may be 
attributed to the quality of the school 
attended by children. The school provides 
both an integrated setting and black and 
unite teaching models who perfonn their 
teaching tasks In constructive co-operation. 
Therefore the Issue of "black or white" ^ 
probably has little affective meaning for 
these children (Adams, 1974p p,232). 

Thus reinforcement ejEpectancles either may distort 
same race Imitation In" situations where models differ in 
status or prestige, or may mask the effect If racially 

. ■ ■ - 3 ,' ^ \ ■ ; 



different children, such as American whites and blacks, have 
roughly equivalent oppertunlties for sane and different race 
modeling in everyday life, 

THE PRESENT STUDY 

The study we report alms to investifkte separately 
the effects of ascribed and racial similarity on imitation 
of a peer model in a toy play situation in two quite separate 
and distinct ethnic groups, white Australian and tribal 
Aboriginal Australian. By choosing these groups, the present 
^t"dy allowed firstly for differences between them, such 
as use of non-standard (or non-English) dialect, physical 
racial attributes, and perceived ethnicity which, according to 
Davidson {1979), are usually contained under the rubric 
of race, but secondly for differing degrees of contact 
with Aboriginal and white models. 

In this same cultural context, Davidson (1979), using 
a visual discrimination task, reported that acquiescence 
on- the part of child observers to a peer model's judgement ' 
an indicator of imitative behaviour, was greater under same 
subject and model race conditions, with acquiescence to the 
same race model being significantly greater than to the 
different race model for the Aboriginal children. 

The present study was designed with other aspects 
of the previous American research also in ralnd. Sex and age 
of models were controlled. The Xetter may have couhteracted 
other similarity effects in the studies by Thelen "and Sol tz 
(19S9), Thelen (1971) and Cook and Smothergill (1973) . 
where children were required to observe adult models 
performing certain acta. This study used an imitation task 

■. - - ■ 9 



which was neutral in the sense that any existing status 
differences between an Aboriginal and a white Australian 
peer model should not "confound slfflilarlty effects on 
imitative performance . Finally children were on average 
2.6 years younger than those tested by Gottfried and Katss 
(1977). Our predictions were that Aboriginal and white 
Australian children would perfonn more imitative responses when 
they viewed a same. Instead of different, race model, and 
when the model was described as similar to, instead of 
different from, them. 

Another purpose was to Investigate .under conditions 
where subject groups are ethnically, culturally and 
historically distinguishable, possible rival explanations 
of the similarity efiect. With regard to generalization of 
interpersonal similarities (Stotland, Zander and Natsoulas, 
1962) it would be expected that children would imitate more 
when a same race model was described as similar rather than 
dissimilar. Secondly, Lf Increased Imitation is due to 
the amount of attention that Is paid to a racially, or 
otherwise, similar model, then recall of « model • s behaviour 
should be more accurate under conditions of ascribed similarity 
and same race modeling than under ascribed dissimilarity and 
different race modeling and, possibly, where ascribed and 
facial similarity are combined. 

; METHOD , '. 

SUBJECTS. The research was carried out in a 
predominantly Aboriginal and a predominantly white community 
in the Nothern Territory of Australia. The child observers 



were 30 Aboriginal and 30 white Australian girls from the 
former and latter communites respectively. All Aborigines 
were of full Aboriginal descent while all white children were 
of Buropean Australian descent- The Aboriginal community, * 
described by Davidson (1976, 1979), although only about 100k®. 
away from the white township, for various reasons still 
remains relatively isolated from personal and media contact 
with larger centres in the Northern Territory. In the white 
town and its school there is still very little Intercultural 
contact of a personal nature between the two ethnic groups 
(Merlan, 1976), although a number of Aboriginal chlldi ■ 
from two separate encampments on the fringes of town attend 
the school there. Opportunities for observing, and developing 
relationships with, Aboriginal and white adults and peers, 
and the quality of those relationships <see Davidson 1976, 
1977) were, therefore, limited by somewhet self-imposed 
geographic and cultural segregation of the two groups. 

The Aboriginal children constituted the entire female 
population of the Infant classes at their school. White 
children were selected randomly from the Infant classes 
in the white community school. The age range for Aboriginal 
girls was 5 years 7 months to 8 years 4 months ( mean age= 
7 years 2 months) while for white girls It was 6 years 2 
months to 9 years 1 month ( mean age - 7 years J month). 

THE IMITATION TASK. Toy play was 'chosen as the method 
of measuring the children's imitative behaviour, because It 
did not appear to require the mastery of complex cognitive 
skills for adequate performance and because there appeared 
to be no obvious cultural or status bias In the sorts of • 
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responses requlrad froni children after obsetying the model. 
Five types of toy were selected froni those to be found in 
Northern Territory school classrooms, so that children 
were generally familiar with each toy and how It operated. 
Each type included three choices of toy, only one of which 
would be selected by the model. The toy categories wejes 
jigsaw puzzle or colouring book} ballsf "rolls ball" pusalesj 
musical Instrumentsi books. Separate video tapes were made 
PX. an Aboriginal and a white girl model showing the following 
order: the nominated Jlgsawt ball, puzEle, instrument and 
picture book. The models were the sami age and from the 
same region as observers but were unknown to the latter. 
They were approximately the same height and weight, looked 
about 8 years old, were dressed casually, and had no 
outstahding personal features. Only one model of each race 
was deemed necessary (see Breyer and Hay, If 70), The 
behaviour of the models was Indentical in terms of method 
of entry, and exit, method of play, time spent with each 
toy, order and Identity of toys chosen, and verbaliaations. 
Each tape lasted 7 minutes. ' 

The design also included a control group who, Instead 
of viewing one^^of the model films, saw a 7 minute video 
tape of Aborig^al and white pre-school children jointly 
playing en bicycles and trollies in a pre-achool ptayground. 
Girls were assigned randomly to view either the same rac« 
model, different race model or control group film. 

SlMiLARiTy SET. Girls on the raodeling condition 
received either ascribed similarity or dissiirliarity 
descriptiomaf ^ the models. Because it appaa-^ed impossible 
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to equate the positive or negative valence of activities 

found in the two quite distinct, and anorraously different, 

lifestylas of the groups, e.g* say wood gathering or food 
gathering with mother vs , going shopping with mother, the 

same descriptions pointing out general similarities 

dissimilarities were used for Aboriginal and white observer 

These general qualities given the model were expressed In 

terms of : smal?., community vs* big city residence, small 

ym^m large school attendance, public ^* local private 

transport experiences, and enjoyment of children's 

activities such as playing with same men peers, riding 

bicycles, swimming and picnlcing vs » preference for adult 

activities such as meeting, reading books instead of comics 

and dislike of icecream. Questions were asked of the chlldJ 

during the descriptions to .phaslze similarities and 

dissimilarities, and to ensure that they attended to the 

instructions. 

PROCEDURE AND SCORING, Testing was Carried out by 
the white, female experimenter using school English In 
unused classrooms at the two schools.^ Each child In the 
modeling conditions, upon entering t was told that she would 
see a film of a little girl playing with some toys and 
would then be questioned about it , but that sh# would be 
told some things about the little girl before she viewed the 
film. The similarity set was then read and was followad by 
the film shovm on a 30cm black and white portable television 
monitor. Children were seated directly in front of the 
monitor at a distance of Im. from the screen. The toys, 
described aarlier, were, placed in five clusters about 2m. 



behind the child, a small table and chair were placed near 
to the toys so that chlldre» could sit on the floor or at 
the table to do the less strenuous activities. The 
experimenter sat at a small fable about 1.5m. to the left 
of the monitor while the videotape was in progress and 
during the play session. At the conclusion of the film 
« children were instructed to play with the toys while the 
experimenter prepared her questions. The experimenter, 
using a check list, then recorded each toy. played with and 
the order and manner In which play proceeded. After 5 
minutes, the child was told to finish p? ylng and to join, 
the experimenter at the table. She was ehen asked three 
questions to test her recall of the model's performancej 
What, did the little girl play with In the film? What did 
the little girl say? Was the little girl black or white? 
The procedure for the control group was exactly the same 
as the experimental groups, except that they did not receive 
any similarity set instructions. Two Imitation performance 
and two recall measures were derived from ths records of 
observation. The first modeling measure was the number 
of model toys played with, Irrespective of the number 
of time,^ the toy was selected (0-S). The second was based on 
children's imitation of the model's aanner of play, with 
the five most outstanding characteristics of the model's 
verbal and nonverbal play with each toy receiving a score 
of one, irrespective of whether it occured with model toys 
or non-model toys of the same type, and with each behaviour 
being scored once (0-25). Children received a score only 
if they Imitated the model behaviour precisely. 



Two measures of recali were chosen for final analysis. 
They were number of . model toys recalled (0-5) and number of 
non-model toys volunteered (0-10). On the question of 
verbilizations, 28 children scored 0 and 22 scored 1 out of 
a possible recall score of 4 (see Breyer and May, 1970, 
particularly p. 644), Only one Aboriginal child who received 
the white model - dissimilar instruction recalled the race 
of model incorrectly, as "half caste". 

RESULTS 

Tests of comparison of the controls with separate 
experimental conditions, using the solution suggested by 
Hlmmelfarb (1975) were made against the within - cell 
— error obtained from the one-way analysis of variance of 
two control and eight experimental conditions. Means, SDs 
and statistically reliable differences between the control 
and eKperim-ntal conditions according to Dunnett (19SS), are 
shown for the two Imitation (Table 1) and two recall 
(Table 2) measures. 



Insert Tables 1 and 2 about here 



Table 1 shows that, except for the condition In 
which the dissimilar, white model was •viewed by the 
•Aboriginal children, all experimental conditions differed 
significantly from the control group of similar race on 
the number of model toys used during the play session. For 
model behaviours imitated four of the eight treatment groups 
differed significantly from their respective contror groups. 
Data were analysed separately for model toys chosen 
and model behaviours iraltated using 23 factorial 



analyses of variance (race of child x race of model x 
similarity set). For model toys chosen the effect of 
similarity set was reliable, F(l,40) = 4.31, £ < .05. 
Children who were told that the model was similar to them- 
selves used significantly more model toys than those who 
were told that the model was different from themselves. Th« 
interaction between race of child and race of model was 
marginally signlflcanU, PCl,40) = 3.36,£ < .10. Although 
not strictly appropriate here, but in view of the findings 
of Davidson (1979) on acquiescence to same and different 
race models, tests of the race of model effect for race 
of subject were performed. Aborigines used significantly 
more model toys when they observed an Aboriginal model than 
when they observed a white model, £C1,40) = 4.32, £<.05. 
White children played with more model toys when they saw 
the white model instead of the Aboriginal model but the 
difference was not significant. White children used 
significantly more model toys than Aboriginal children, 
after viewing the white model, £(1,40) -4,32, £<.05. 

For imitation of model behaviours, similarity set 
was again reliable, £(1,40) - 4.04 £ • .050 and in the 
expected direction. The race of observer x race of model 
interaction was highly reliable, £(1,40) - 9.37, ,01. 
Aborigines Imitated significantly more model behaviours 
when they observed the Aboriginal model rather than the 
white model, £ (1,40) m 8.52, .01. White children 

Imitated more .behaviours performed by the white model than 
did Aboriginal chlldreh, £(1,40) - 6,16, £ < ,05. No 
other effects reached significance, ' 



Similar 2^ analyses of variance were performed 
separately for recall of toys used by the model (toys 
correctly recalled) and recall of those not used by the 
model (errors). White children recalled more model toys 
than Aborigines, P(l,40) » 6.00, £^ .05, and fewer non- 
model toys than Aborigines, P (l',40) » 14.64, £< .001. 
Irrespective of race, children volunteered significantly 
fewer non-sodel toys (made fewer errors) when the model was 
described as similar rather than dissimilar', PC 1,40) m 
8,86, £^ .01, The first order interaction, race of child 
5€ similarity set, was reliable also for non-model toys, 
£(1,40) = 7,25, ,0S, Aboriginal children under 

similarity set conditions volunteered fewer non-model 
toys than those under dissimilarity set conditions, FCl,40)« 
15.63, ,001. Aborigines made significantly more 

errors than whites when viewing the dissinjllar model, £(1,40). 
21.27, .05, but not the similar model. 

DISCUSSION ' 

When a child model. Irrespective of race, is imbued 
with similar characteristics and past •xperiences as a peer 
observer, greater imitation of the model's behaviour occurs. 
This experiHent, unlike that by Bussey and Perry (1976) 
where there was.expliclt reinforcement of the model's and 
observer's behaviour, defined siallarlty as piast enjoyable 
or rewarding experiences shared by the model and observer. 
In these circumstances, in, terns of social learning principles 
greater Imitation the similar rather than dissimilar 
model may be explained In terras of anticipated outcomes of 



toy play, these possibly being associated expectancies of 
enjoyment from toy play similar to the model. There were also 

less mistakes in recalling the model's choice of toy under 
similarity set conditions, indicating that children possibly 
paid greater attention to the detailed choices of the sirailar 
model but not the dissimilar model (Kagan, 1967, Rosekrans* 
1967; Gottfried and Katz, 1977). Similarity effects on 
imitation and recall were not enhanced by modal - observer 
racial similarity (Sussey and Parry, 1976$ Gottfried and 
K^.ts, 1977J, 

The data. contain evidence for same-race imitation 
effects. nerived from research with two groups of children, 
whose cultural and racial origins are decidedly different 
and whose experiences of cross-race modeling are similarly 
limitedj this finding is not consistent with results of the 
majority of studies of American black and white children 
who share aspects of a common majority culture and ejcperlences 
in a common schooling system. However, analyses of contrasts 
within the first- order effects revealed that same race 
imitation effects were reliable on both Imitation measures 
only for Aborigines, Additionally the white model elicited 
significantly less imitation from Aboriginal than from white 
observers. Thus it appears that same-race imitation is a 
salient feature of Aborigines* but not white Australians* 
behaviour. This is consistent with the findings of Davidson 
<1979), and knowledge of Aborifinal socialization 
experiencess great emphasis on observational learning styles 
In traditional educationi specific past histories of contact 
with Aboriginal and whitfe models} and the inappropriateness 



of white standards and consequences for determining 
Aboriginal behaviour standards (Hamilton, 1970| D^^vldson. 
1977). White children's behaviour, however, did not differ 
significantly when they viewed an Aboriginal instead of a 
white model. It is difficult to Imagine the kind of 
reinforcement whites might have anticipated from imitating 
the. model when she was Aboriginal. Race relations in the 
white town are still based on the premise of white 
supremacy which is firmly entrenched in the minds and 
lifestyles of Aboriginal and white residents (see Merlan. 
197S). It is therefore improbable that white children woi^d 
have a hiseory of reward for imitating their Aboriginal 
peers. Two levels of speculation are possible. For 
axampie, white chiloren might have set standards of self- 
reward or have imagined that they would be vicariously 
rewarded by the experimenter for perfor,Mng better than an 
Abortginal peer, better meaning here actually doing the same thing 
• as the Aboriginal model as precisely as possible. On 
the other hand, the difference in same race Imitation 
between Aborigines and whites may, 1„ itself, be a cultural 
difference, mirroring the selectlveness of observational 
learning styles in the particular society, and possibly 
a degree of Inflexibility in cultural reinforcement history. 
The finding that Aborigines and whites differentially 
recalled more accurately the behaviour of a model, said 
to be similar rather than dlsslnllar, is not inimical to this 
latter Interpretation although there was no same race effect 
on recall. This aspect of differential imitation may be 
worth examining with other specifically non-w€istern groups. 



Aborigines* recall generally was poorer than whites* • This 
is a cornmon outcome of eross-cultural studies of memory 
(see Cole and Scribner, 1977)* Whether it is due to 
adoption of a different answering style (see Goodnow, 197S) 
or to a production deficiency (Flavell, 1970), it is 
probably more useful in this case to adopt a relative 
perfortnance analysis suggested by Poortlnga (1971) and 
focus on the experimentally manipulated variables and 
Interaction effects rather than the absolute racial 
difference. Despite these differences most groups were 
remarkably accurate in remembering v/hlch toys the model 
played withe In fact^ there exists a possible celling 
effect on recall of ciedel toy scores which may have 
concealed reliable results on the similarity set and 
first order interactions* 
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Heans^ SDs and control-traatinent differences for 
eight experimental and two control conditions 
for number of model toys used and model behaviours 
iinitated. 



White observers 






Aboriginal observers 




Condition 


X 


SD 


Condition *x 


SD 


TOYS 










Aboriginal model 






Aboriginal model 




Similar (n-6) 


4.00* 




Similar (^^6) 4*33* 


1.11 


Dissimilar in^6) 


2.83* 


• 69 


Dissimilar(n=6)3*00* 


1.42 


White model 










Siciilar Cn^S) 




1.61 


Similar fnsfil % nn* 




DisslmilarCn^S) 


3,83* 


.90 


^is^ JuiBx \ n^Q / £ . 33 


*94 


Control (n^^S) 


1.16 


.69 


Control Cn*6) 1.16 




BEHAVIOURS 










Aboriginal model 






Abariglnal model 




Similar 


7.66* 


3.90 


Similar 10.33* 


5,31 


Dissimilar 


6«00 


2.08 


Dissimilar 7.50 


4.35 


Whita model 






White model 




Similar 


8.66» 


4.06 


Similar 6.33 


3.99 


Dissimilar 


8.16* 


3.39 


Oissinllar 4.83 


2.55 


Control 


2.33 


1.89 


Control 2.33 


1.11 



• X Exp. X Cont, Sig. £ < ,0S 



TABLE 2 

Means and SDs for eight experimental conditions on 
recall of model toys and non-model toys (errors). 



V/hite observers 
Condition 



jjODELjrOYS RECALLED 
Aboriginal niodel ' 

Similar 

Dissimilar 
White model 

Similar 

Dissimilar 



NON-MODEL TOYS RECALLED 
Aboriginal model 

Similar 

Dissimilar 



.1? 

.33 



White model 

Similar 
, Dissimilar 



.17 
-17 



Aboriginal observers 
SD Condition 1? SD 



Aboriginal model 
4.83 ,35 Similar 
4.50 ,50 Dissimilar 

White model 
4.50 .76 Similar 
4.83 .37 Dissimilar 



4.83 
3.83 

4.16 
3.83 



Aboriginal modal 
»37 Similar 
i47 Dissimilar 



White Bodel 
.37 Sliailar 
.37 Dlsslailar 



.50 
1.67 

.50 
3^67 



.37 
.6f 

.90 
.90 



.76 
.75 

.50 

2.21 
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